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The Multicultural Education Paradigm Pattern: A Case Study 
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Indonesia
The problems and the aim of the study. Indonesian society has problems of cultural disparities, 
occupation movements from different cultural backgrounds, and differences in conceptual understanding 
and application that give rise to the spirit of diversity in the fields that build multicultural education. 
This proposed study to identify fields that build multicultural education in Muhammadiyah Junior High 
Schools through a description of student interactions in these fields.

Research Methods. Quantitative approach with a descriptive analysis. Sampling used a sample quota. 
The sampling included 29 students of grade VIII Muhammadiyah Junior High School in Palangka Raya 
and is the only Junior High School in the Muhammadiyah organization. 

Result. This research reveals religion as a way of learning and interacting in their daily life (80% = Sure 
until Very Sure). Gender, namely feeling more comfortable hanging out with friends of different sexes 
but still in accordance with religious rules (57% = Sure until Very Sure). Students in socializing. Ethnic, 
namely respecting friends who are different from their region of origin so that they are able to mingle in 
social relationships (75% = Sure until Very Sure). Racial, namely students can interact with friends who 
are less handsome or beautiful (61% = Sure until Very Sure). Cultural indicators, namely students value 
friends who are not smart and do not get along well (97% = Sure until Very Sure). Social class, namely 
students choose rich friends and parents who have positions in learning and social groups (54% = Sure 
until Very Sure). But not all can implement according to the theory of multicultural education because 
each individual has their own thoughts and understanding of diversity (20% - 46% = Less Sure to Not 
Sure).

Conclusion. Multicultural education at Muhammadiyah Junior High School Palangka Raya was 
revealed to be able to be adopted by students so that the school still maintained the characteristics of 
Muhammadiyah but there were still students who were unable to adapt and construct.
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Introduction

T
he phenomenon of millennial community life in the era of globalization in industry 

4.0, namely the density of activities of children, adolescents, and parents spending 

more time on the internet and using social media so that interaction between 

individuals is reduced. This incident is a cultural leap from various fields of religion, gender, 

race, ethnicity, culture, and social structure in the sense that humans experience a cultural 

lag or cultural gap proposed by William Ogburn [56; 39, p. 23-24]. 

Central Kalimantan, with its capital Palangka Raya, is one of the provinces in Indonesia, in 

habited by the three largest ethnic groups, namely: the Dayak (46.62%), Javanese (21.67%), 

and Banjar (21.03%), there are also Malays and Madura is concluded to have assimilated 

with the Dayak tribes [16]. This has an impact on the diversity of population development 

identities of junior high school-aged children (12-15 years or early adolescents). Therefore, 

education aimed at overcoming differences must be developed based on the situation of 

diversity in student identities [50; 69]. 

The spirit of the diversity of identities of students who come from transmigration and 

urbanization [44; 28; 5; 30] translated in multicultural education in Central Kalimantan 

which is incorporated into the learning process of students in the school in accordance [17] 

are as follows: local language and literature, local arts, skills, and local crafts, customs and 

customary law, local history, local Technology, Natural Environment/Ecosystem, traditional 

medicines, traditional cuisine, traditional clothing, traditional sports, and the value of local 

culture in a global perspective [58]. 

Multicultural education focuses on deepening behavior that is formed from thorough 

and in-depth experiences of religion, gender, race, ethnicity, culture, and social structures 

[71, p. 41; 39, p. 105-107; 43]. In French junior high schools, students who are taught general 

knowledge have not yet focused on certain areas but they are within the rules of equality 

in religion, gender, race, ethnicity, culture, and social structure without exception, religion 

is considered to only apply to the private environment, does not apply to the common 

environment [63]. 

The next phenomenon, differences in conceptual perceptions with the application still 

hinder the progress of multicultural education, and there is a large gap between the theory, 

definition, and practice of multicultural education in parents, teacher education programs, 

and school districts in the Central Coast of California [23, p. 50; 37]. 

The need for early adolescents (junior high school students) in learning to understand 

the theory and application of cultural differences is a transition period from childhood to 

adolescence. Cultural diversity is a challenge addition to be overcome, educators must 

understand the richness of the cultural diversity of Indonesia, especially Palangka Raya, 

Central Kalimantan [41; 62; 46].

Materials and methods

This research uses a quantitative approach with a descriptive analysis, namely giving 

a description based on indicators of multicultural education, namely religion, gender, 

ethnicity, race, culture, and social class [35, p. 61-62; 65, P. 216-217; 21, p. 217-218]. The 

place of research is Muhammadiyah Junior High School because the only in Palangka 
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Raya which is under Muhammadiyah organization. Sampling using a purposive sample. 

The sampling included 29 students of grade VIII (fifteen female and fourteen male). 

Multicultural education indicators, namely religion, gender, ethnicity, race, culture, and 

social class focus on praxis in everyday life both at home and at school [65, p. 224; 59, 

p. 215-216; 21, p. 211]. 

Collecting data using observations, documentation, and questionnaire. The data was 

also strengthened through a questionnaire with a Likert scale with range 1-5 point, point 

1 = less sure; point 2 = not sure; point 3 = sure enough; point 4 = sure; and point 5 = very 

confident as presented in Table 1 [61, p. 12-16].

Table 1 

The comparison definition 5-point likert scale

Intensity of Importance 5-Point Likert Scale Definiton

1 Not Sure

2 Less Sure

3 Sure Enough

4 Sure

5 Very Sure

The validation of the questionnaire was carried out through content verification 

through three experts, these three experts worked to check and provide comments. 

These three experts verified the content of the questions, the sentences used in asking, 

and the suitability of the questions with the grid. The results of the verification are still 

using 6 fields of multicultural education with 18 questions and correcting sentences 

to be simple so that students can easily understand them. The three experts are as 

follows (Table 2).

Table 2 

Background of validators

Validator Gender Background Experienced and Position

V1 Male Doctoral, Lecturer of Faculty of Teacher 

Training and Education, Counseling Guidance 

Department. Has experience and expertise in 

the fields of religion, general education, and 

multicultural education (include Citizenship 

Education). 

More than 20 years and former Head of 

the higher education quality development 

planning agency and dean of Faculty of 

Teacher Training and Education; currently 

serves as Head of the Student Affairs and 

Alumni Bureau.

V2 Male Lecturer of Faculty of Teacher Training 

and Education, Primary Teacher Education 

Department. Has experience and expertise in 

the fields of Indonesian language courses.

More than 5 years and serves as Head of the 

Learning Laboratory.

V3 Female Lecturer of Faculty of Teacher Training and 

Education, Counseling Guidance Department. 

Has experience and expertise in the fields of 

psychology.

More than 8 years and serves as quality 

control group Coordinator of Quality Control 

Group of Faculty of Teacher Training and 

Education and Professional Psychologist.

In accordance with the question guide grid that has been set based on theory, which are 

shown in Table 3.



Перспективы Науки и Образования. 2021. 4 (52)

300

Table 3 

List of 18 questioner for 6 criteria of multicultural education

Variable No. Indicators Description

Multicultural 

Education

1 Religion 1. Interact and make decisions based on universal religious values

2. A person's view of life

3. Implementation of the value of compassion and tolerance

2 Gender 4. Interact and make decisions

5. Appreciate gender differences

6. Cooperate in activities

3 Region 7. Respect for differences in regional origin

8. Social and respect

9. In groups

4 Race 10. Togetherness

11. Make friends and appreciation

12. Respect differences in physical form

5 Cultural 13. Ability to think according to positive cultural values

14. Helps in activities

15. Respect when interacting

6 Social Strata 16. Appreciate differences in economic status

17. Interact regardless of position

18. Happiness in groups

Each indicator has 3 questions, so the total number of questions for all indicators is 

18 questions. 18 questions were obtained from the results of the article analysis and the 

literature review.

Table 4 

Indicators of multicultural education of junior high school student

N Minimum Maximum Mean Std. Deviation

Religion_1A 29 3,00 5,00 4,7931 ,49130

Religion_2B 29 1,00 5,00 2,4483 1,08845

Religion_3C 29 3,00 5,00 4,6207 ,62185

Gender_1A 29 1,00 3,00 1,4483 ,73612

Gender_2B 29 1,00 3,00 1,5517 ,82748

Gender_3C 29 2,00 5,00 4,0690 ,84223

Region_1A 29 3,00 5,00 4,6897 ,54139

Region_2B 29 3,00 5,00 4,5172 ,63362

Region_3C 29 1,00 5,00 1,9310 1,03272

Race_1A 29 1,00 5,00 2,5172 1,32613

Race_2B 29 1,00 5,00 2,6897 1,25651

Race_3C 29 2,00 5,00 4,4483 ,68589

Cultural_1A 29 1,00 5,00 3,9310 1,13172

Cultural_2B 29 3,00 5,00 4,1724 ,75918

Cultutral_3C 29 2,00 5,00 4,0690 ,84223

SocialStrata_1A 29 3,00 5,00 3,9310 ,70361

SocialStrata_2B 29 1,00 5,00 2,4828 1,12188

SocialStrata_3C 29 1,00 5,00 1,6552 1,07822

Valid N (listwise) 29
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Construct validation and product moment validation using the SPSS 21 application, the 

results of each question item on the six indicators of multicultural education are valid, namely 

with an overall significant value = 0.01 <0.05 and the multicultural education indicator is 

reliable, the mean value for Cronbach's value is 0.75 [29, p. 125], so that all questions are 

valid and reliable (Table 4).

Literature review

Junior high schools need to develop indicators of multicultural education. In addition 

to racism, hate crimes, prejudice, and discrimination, middle-level adolescents are very 

aware of the need to gain an understanding of better tolerance for population diversity. 

Early adolescence is a period of development in which adolescents recognize the difference 

between how people should be treated and how they are actually treated. Education 

multicultural still requires reform of a comprehensive study on the whole curriculum of 

junior high school [42, p. 8; 37].

The multicultural problems that arise in Central Kalimantan society are due to 

several factors, among others: Economy, namely the Dayak ethnic group feels that they 

have abundant natural wealth, and tend to become government employees, while other 

ethnicities are resilient in entrepreneurship; Politics, namely government policies are not 

implemented properly so that other ethnicities fail to foster their citizens so that they 

can assimilate, adapt and develop areas; Law, namely the lack of justice in solving legal 

problems; Socio-culture, namely differences in character that tend to be something that 

is less understood in daily interactions; and Education, namely the curriculum that does 

not adopt the diversity of society and local wisdom; Educational policies that do not adopt 

diversity [36; 33]. Multicultural education is expected to be able to provide solutions to 

multicultural problems (pathologies). 

The results of subsequent research, aspects of problem the principal of junior high school 

are First, leadership aspects of school principals have been aligned and run educatively, 

and managerial models, administrators, supervisors, leaders, innovators, and motivators 

who are disciplined and prioritize diverse backgrounds of students; Second, the planning 

aspect of the principal has characteristics; there are goals to be achieved, the current 

situation, alternative options, priorities, strategies used; Principal planning begins with a 

needs analysis, has clear goals and targets, has an in-depth analysis of the priorities to be 

achieved, which is to provide a broad actualization space for each student [25, p. 92; 54]. In 

essence, these various problems can be overcome by understanding and accommodating 

all human potential wisely through multicultural education. 

The multicultural era demands that people have a world-view and work fields that are 

more mondial and humanistic in nature, social relations based on human, not group and 

sectarian considerations, this means that ideology and religion are required to put forward 

and be able to formulate their human and social concepts comprehensively and universally 

across borders of ethnicity, sect, ideology, and religion. In the multicultural era, all socio-

religious organizations cannot be separated from the fields of work related to interest groups 

such as farmers, laborers, fishermen, and entrepreneurs. So, how does Muhammadiyah 

Junior High School deal with this problem? [26, p. 57; 77; 4].

Equality in rights and status will lead to justice and equality of treatment. Conflict in 

several parts of Indonesia has worried, which is marked by the presence of: 1) community 
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groups using conflict as a mode to shed any frustrations and disappointments they feel, 

and 2) other community groups using conflict as a weapon to resolve the problem. One of 

the efforts to prevent conflict is by realizing multicultural education [41; 70]. In essence, 

these various problems can be overcome by understanding and accommodating all human 

potential wisely through multicultural education. 

Most of the teachers in learning activities are still not effective and meaningful for 

students, this is because the professional teachers in preparing teaching material documents, 

mastery of the material, and mastery of learning methodologies still need to be improved 

and the quality of the learning process in the classroom is not optimal, especially the limited 

material teaching [9, p. 140]. 

Indonesia is a country that is rich in multicultural diversity which is combined in “Bhinneka 

Tunggal Ika” (national emblem) so that the attitude of social solidarity that is embedded in 

students is very positive because they can accept the differences in the school environment 

and residence (2). The historical reality, Multicultural Education Praxis is the translation 

of our country's, namely “Bhinneka Tunggal Ika.” The principle of multiculturalism is an 

awareness that a nation many different components. “Bhinneka Tunggal Ika” is ignored and 

not properly understood, there will be undue statements, utterances, attitudes, and actions 

that will offend and disturb the atmosphere of diversity in the life of society and nation, 

resulting in social problems, unrest, and disintegration [7; 66; 15; 52]. 

Muhammadiyah Junior High School is a school Muhammadiyah has a big role to play 

by optimizing time and also good teachers. In its implementation, it is not maximal, 

so the need for the school, to invite back together with the family, community, and 

mosque in deliberating cooperation to form a complete student personality, both 

intellectually and emotionally [4; 69, p. 71-82]. Multicultural education is the soul of 

every lesson. Almost all are integrated with multicultural education. Teachers always 

convey the importance of tolerance in the middle of the learning process both inside 

and outside the classroom [54].

Muhammadiyah is an organization that is a religious movement. The ideals of 

Muhammadiyah which is to respect the reciprocal relationship between living things and 

living things together based on “Pancasila” (national principle) and the Constitution of 

the Republic of Indonesia year 1945 in accordance with the rules of religion to create an 

order of community life that maintains security and order [39, p. 2-4, p. 8-10; 71, p. 434; 

1, p. 281; 64; 51, p. 132; 53]. 

Thai society has been dominated mentally, intellectually, and culturally by forces foreign 

to the traditional Thai spirit. Values begin to disappear and cause problems, namely morals, 

ethics, health, and the environment [49]. 

Literature character and citizenship education in Asia has often mentioned cross-cultural 

understanding da n global thinking as a model that is desired to be incorporated into the 

curriculum or pedagogy citizenship in schools. Thus, a teacher who has a cultural understanding 

or intelligence and has global insight is needed [68; 75; 24, p. 210-211; 72; 73].

In essence, multicultural education can play a role in increasing the understanding 

of knowledge about conflict and raising awareness to create solutions, increasing the 

togetherness of cultural groups so that if a conflict occurs it can be resolved effectively 

based on mutual respect [70; 14; 50]. 

The nation-state needs to create new ideas about multicultural education based on 

local culture to foster national unity and integrity [11; 24, p. 212-2013]. Research on the 

multicultural education pattern of Muhammadiyah Junior High School is very important 
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because multicultural education can uphold the dignity of the region while maintaining 

equal status as a member of the Unitary State of the Republic of Indonesia. Indonesia as a 

nation that has the characteristics of a pluralistic society, is a challenge in itself to remain 

integrated into the unity frame [39, p. 43-45; 18; 45]. Research multicultural education 

pattern is objective thinking of stringing concept study of theory and experience through 

describing areas that build multicultural education. 

Multicultural content needs to be combined with effective instruction from 

content. Effective learning is that students interact actively among different peers 

culturally and between students and teachers [19]. Multicultural education is a 

holistic education on how to comprehensively harmonize empirical knowledge and 

experience that will produce a balance of the human body and spirit which includes 

intellectual, spiritual, and physical. 

Multicultural education is a construct of several fields that exist in schools, secondary 

schools, society, and global [13, p. 12-13; 19; 36; 67]. The fields that construct multicultural 

education in this study include all fields that build multicultural education, namely: religion, 

gender, region, race, culture, and social class. Table 5 shows the fields of multicultural 

education that have been discussed by experts so far.

Table 5 

The field of multicultural education 

Fields

Experts
Religion Gender Region Race Cultural Social Class Location

Manning (1989) V V V V V
Secondary 

School

Cohen & Lotan (2004) V V V V School

Gay (2004) V V  V  V V School

Parekh (2008) V Society

Banks (2009) V V V V Society

Banks & Banks (2010)  V V  V V School

Sleeter (2010) V V V V Global

Karliani (2011) V V V V V Society

Alexander & Kim (2017) V V Society

Cheon (2019) V V School

 

Table 5 shows that not all fields have been discussed together into one research theme.

Research results

Palangka Raya is an administrative city with 5 sub-districts, namely Pahandut, Sabangau, 

Jekan Raya, Bukit Batu, and Rakumpit and has 30 villages [2]. In Palangka Raya there is a 

regional leadership organization Muhammadiyah Palangka Raya which only has one junior 

high school and one study group in class VIII with a total of 29 students. 

The fields that construct multicultural education show a beautiful pattern that reflects 

diversity. Research from the results of the Muhammadiyah Junior High School questionnaire 

strengthens the study of this pattern (figure 1): 
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Figure 1 Research result of all fields of multicultural education for students

(Source: 54: 19)

Muhammadiyah Junior High School students build and develop multicultural education 

through the field of religion, namely students are strongly guided by religion as a way of 

learning and interacting in their daily life (80% = Sure until Very Sure) even though there are 

still some who do not see religion as a guideline that must be followed in daily life-day (20% 

= Less Sure until Not Sure).

Muhammadiyah Junior High School students build and develop multicultural 

education through gender indicators, namely feeling more comfortable hanging out 

with friends of different sexes but still in accordance with religious rules (57% = 

Sure until Very Sure). Students in socializing prefer friends of the opposite sex (43% 

= Less Sure until Not Sure). 

Muhammadiyah Junior High School students build and develop multicultural education 

through ethnic indicators, namely respecting friends who are different from their region of 

origin so that they are able to mingle in social relationships (75% = Sure until Very Sure) but 

there is also a tendency to feel like choosing friends from one area (25% = Less Sure until 

Not Sure). 

Muhammadiyah Junior High School students build and develop multicultural education 

through racial indicators, namely students can interact with friends who are less handsome 

or beautiful (61% = Sure until Very Sure) but tend to choose friends with good physical 

condition (39% = Less Sure until Not Sure). 

Muhammadiyah Junior High School students build and develop multicultural education 

through cultural indicators, namely students value friends who are not smart and do not 

get along well (97% = Sure until Very Sure) but there are still students who do not respect 

friends who are not smart (3% = Less Sure until Not Sure). 
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Muhammadiyah Junior High School students build and develop multicultural education 

through indicators of social class, namely students who choose rich friends and parents who 

have positions in learning and social groups (54% = Sure until Very Sure) but there are still 

those who choose poor friends for study groups (46% = Less Sure until Not Sure).

But not all can implement according to the theory of multicultural education because 

each individual has their own thoughts and understanding of diversity (20% - 46% = Less 

Sure to Not Sure).

Discussion

Multiculturalism is an honest effort to organize a plural society into a multiculturalistic 

society that is both harmonious and dynamic because of the respect for human freedom 

and equality. People from diverse cultures often arise destructive conflicts which actually 

destroy the fabric of life together [8; 48; 47, p. 33]. Conflict is a complex problem that can 

be managed well if Indonesian people as individuals or groups both have knowledge of 

multiculturalism. 

Indonesian society has a motto of unity in diversity. In fact, the slogan only occupies 

the cognitive awareness of society in general and does not apply caution in people's daily 

social life. This phenomenon is deemed necessary to immediately carry out a comprehensive 

study and research on multicultural education, so that it can be used as a basis and policy for 

education development with a pluralistic perspective [74; 69, p. 93, p. 104-105, p. 119, p. 182, 

and p. 193; 49]. The pluralism of Indonesian society is represented by “Bhinneka Tunggal Ika.” 

Multicultural Education least three things: an idea or concept, educational reform 

movements, and processes. Multiculturalism must be supported by a strong belief in 

individuality and individualism that comes out of the national macro culture which is often 

not supported by several ethnic and foreign communities within it [13, p. 3; 34].

The context of multicultural education in junior high schools has the aim of instilling 

sympathy, respect, appreciation, and empathy for adherents of different religion, gender, 

ethnicity, race, and culture, as well as social class and most importantly not only so that 

students easily understand the lessons they learn, but also to raise awareness they should 

always behave humanist, pluralist, and democracy [27, p. 30-31; 60; 20; 57, p. 330]. A 

multicultural education curriculum must include tolerance, themes on ethnocultural and 

religious differences, the dangers of discrimination, conflict resolution and mediation, 

human rights, democracy and plurality, multiculturalism, universal humanity, and other 

relevant subjects. Multicultural education is learning using a holistic approach for all 

students regardless of anything and preparing to face obstacles that prevent many students 

from being able to access education [22; 34]. 

The holistic approach in multicultural education includes 1) the understanding of 

teachers and school principals about character education is not deep; 2) the implementation 

of character education is carried out through classroom learning, school culture, insertion 

in subjects; 3) the values implanted include discipline, order, kindness, benefit, and truth; 

4) the inculcation of these values can be seen from the personality of students who 

get achievements both academically and non academically [53]. An understanding of 

multiculturalism can be transformed through subjects Civic Education and learning-based 

multiculturalism psychological impact on the development of social attitudes that foster a 

sense of togetherness, diversity recognizing [10]. 
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Multicultural education requires cooperation and harmonious togetherness between 

schools, teachers, students, and parents with creates a balanced ability in terms of the 

implementation of ethnic, religious, racial, and inter-group diversity. Multicultural Education 

is a process of becoming, a process that is continuous, and not something that is immediately 

achieved. The purpose of multicultural education is to improve overall achievement, not 

just increase scores so that they become smart and good Indonesian citizens [31; 70; 34].

Multicultural education explained the culture and national identity of Indonesia. Hanifah, 

the results of the research, namely the social culture and geography of the Indonesian state, 

are faced with two important facts, first about pluralism in Indonesia and both the effects 

of globalization. The educational atmosphere must be ready to support this problem [32]. 

Indonesia is one country that has received a lot of praise from other countries regarding 

the management of multicultural education. Multicultural education requires a good citizen 

personality in schools or colleges. Multiculturalism causes challenges for society. Society 

develops a reflective cultural, national, and global identification and a commitment to take 

civic action that will make [11]. 

The Multicultural Education Paradigm is an activity that consciously trains the ability to 

respect and appreciate each other which is carried out continuously because it can cause 

conflict. The multicultural education paradigm is important because it will direct students to 

be tolerant and see inclusiveness towards the diverse realities of society in terms of culture, 

ethnicity, race, ethnicity, religion, and social order. The strategic function of multicultural 

education is to develop competencies in several standard systems to understand, evaluate, 

believe, and take action [40, p. 185-186; 6]. Strategy multicultural education is an education 

that closes to multicultural education in Indonesia. 

The strategy of multicultural education Indonesia by four conceptions of multicultural 

education in a global context, and the implications for the curriculum. Four "ideal types" 

can be called: 1) respecting national cultural differences, 2) respecting international 

cultural differences, 3) anti-discrimination and social justice, and 4) anti-discrimination and 

global justice [38, p. 149; 67]. Balance and interconnectedness of contraception should be 

maintained in the multicultural education Muhammadiyah. Figure 2 illustrated the Grand 

Design of Muhammadiyah Multicultural Education Patterns in Indonesia.

Muhammadiyah influences every step in the nation's struggle cycle to avoid disintegration 

through the struggle for a social relationship, education, and health based on universal 

value and multicultural education itself. Muhammadiyah supports multicultural education 

because of the positive values it contains.

Multicultural education is built from patterns of religion, gender, ethnicity, race, 

culture, and social class in balancing the understanding and experience of human physical 

and spiritual diversity which includes attitudes and actions in learning and interactions in 

schools and communities. But not all can implement according to the theory of multicultural 

education because each individual has their own thoughts and understanding of diversity.

Conclusion

Multicultural education at Muhammadiyah Junior High School Palangka Raya was 

revealed to be able to be adopted by students so that the school still maintained the 

characteristics of Muhammadiyah but there were still students who were unable to adapt 

and construct.
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Figure 2 The grand design of muhammadiyah multicultural education patterns in 

Indonesia [37, p. 149; 54, p. 15]

Multicultural education patterns education Muhammadiyah Junior High School Palangka 

Raya, First is to give freedom to learn and social relationship of students but keep restrictions 

based on sex means keeping differentiate treatment on certain things, for example, a class 

of men and women remain separate each. Second, respecting local wisdom while remaining 

integrated and characterized by universal values of compassion and tolerance. For example, 

dancing with additional clothes that are more closed and make school more comfortable, 

beautiful, and healthy. 

The pattern created in Muhammadiyah Junior High School, namely multicultural 

education, is further learning for every individual especially students, to be able to 

understand the differences between them and the development of respecting differences 

based on local wisdom.
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